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The problem of teaching reading in English to Mexican

American children with Sganish as their primary language is
considerad in this paper. Liteiature reviews are done on research

dealing with

(1) linguistics, (2) language-modification approaches,

(3) linguistic aoproaches, (#4) lanquage-experience approaches, (5)
bilingual education, and (6) teacher-school factors. Conclusions on
the basis of research in these 6 areas are given. Also gliven are
implications and specific directions for (1) basic research in

language and reading processes,

(2) normative descriptive studies of

processes involved in reading, (3) pre-school educational research

and leadership,

(4y research in the teaching of English as a second

language and hilingual education systems, and (5) basic and applied
research into current school practices, conditions, and possible
promising innovations. An 88-item bibliography is appended. (NQ)
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Definition of the Iroblem

In spite of decades of rhetoric and recent but sporadic government
support, Mexican Americans continue to be one of two major minoritvy groups in
our country in dire need of massive improvement in the quality of employment,
‘housing, focd and education, While literacy and education have traditionally
opened doors in oif society towards achieving mainstream status and the so-
called "good life", assimilation and acculturation of ethnic minority peoples

have been demanded as a major requirement for each of these societel attainmenis,

No other peoples are more dramatically and tragically symabolic of

0D

this oppressive process than Mexican Americans who have deeper roots in th
lands of the Southwest and as proud, as rich and as glorious a history, cul-
ture and lansuage as the peoples who have invaded their lands, For their
refusal to part with their culture and language, Me:tican Americans continue
to pay dearly and our country suffers in the loss of tremendous potential
human resources. The condition of life and chances for hepe for low socio-
economic Mexican Americans séaﬂds as a source of shame fcr ocur country and
an indictment to our way of life,

This paper will not deal with philosophic, social, cultural, poe-
1itical and economic issues relating to Mexican Americans. While these
issues are acknowledgedto be central to any holistic approzch to these
educational problems, it is obvious than an interdisciplinary endeavor is
required for such an undertaking. The problem that will be concidered in
this paper is concerned with the teaching of reading to Mexican American

children whose vernscular often is Spenish. Questions perfaining to as complex

a phenomenon as this will be explored through a review of research in six

ERIC -



‘general areas, 1t should be ncted that teacher factors and some related
sociclogical issucs of direct pertinence to literacy attainment will be
k]

touched upon. However, it ic rccormended that each of Phese arcas should

be dealt with in a paper wholly devoted to these considerztions alone.

State of Recerrch in Problem Area

Approachez to the teaching of reading, while highly parochial in
practice, have increasingly within recent ysars shown a tendency towards
diversificaticn. Frequently thlu has not been on the basis of definite
seientifiec infermmation. A very serious lack of cxperimental research and
objective assessment of reading programs, particularly in which the subjects
under study are Spanish speaking pupils, characterizes the state of affairs
in the field of reading instruetion. The Tew studies which ars svallable
dealing with these pupils have not gone beyond the most superficial explora-
tion of grouped data., This state of affairs exists in opite of nearly five
years of government sponsored projects in public schools, many of which
continue to be refunded without any apporent reqﬁirementa for evaluation.

The research and opinion that is presented in the six following
sections, therefore, is sparse in specific atiention to Mexican American
children, The sectiona move from a congideration of gemeral linguistic
research as it applies to reading to various approaches in the teaching of
reading applicable to Mexicap American pupils. Research in language medifi-
cation strategics in terms of their influence on reading is also reviewed
and finally some selected research in teacher and school factors are present
The attempl has been made to gather and int%@duce whatever seems to be di-

rectly or indirectly applicable te the specific problem. There is no doubt
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that the state of rescarch at this point in time is extremely poor and
equivoecal, What iz presented, however, is suggestive of questions reaquiring

further investigaticn. -

Linguistics

A repoxrt of the HNational Conference of Teachers of English Task
Force on Teaching English to the Disadvantaged (59) stressed the importance
of developing skill in the spoken language —- even if that language is a
non~standard dialect before introducing children to formal instruction in
reading., Gibbons (25) obeerved a c¢lose relaticnship between reading level
of children and their ability to understand the structure of sentences in
the language in which they were reading. ZXolers (39) demonstrated the con-
gruance oetween what is written and what is comprehénded in terms of clear
semaﬁtic and informational correspondence. Ruddell (71) presented evidence
indicating that the dggree of comprchension in reading is a function of the
similarity of written patterns of langnage structure to the oral patterns
of language of the pupils in his study. Ladd (40) and Loban (50) and Hil-
dreth (30) have also emphasized the eruciality of oral language {luency on
success in reading. MacNamara (52) discussed the difficulties in school
subjects which bilinguals would encounter when they are expected to read
and learn in their weaker language. It was pointed out that unfamiliarity
with various vord meanings, phrases and grammatical structures would make
comprehending of the meanings of phrases and passages difficult. HacNamafa
and Kolers (53) have presented evidence demonstrating that reading in a
weaker language also takes more time than in a stronger cne. In addition,
Tireman (79) has aemonstréted that errcfs in oral reading made by Spanish

speaking subjects in the elementary grades can be attributed to pronunciation
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difficulties. Wiener and Cromer (36) discussed four medels of reading dis-
ability, one of which was based upon a "mismaich" between the language symn-
bolized in print and the iangugge of the reader. In the case of a child
vhoge linguistic system differs from the system in which he is obliged to
read, it was suggested that there would be difficulties in "elaborating the

cues" in the patterns he is attempiing to ccmprehend.

Language Mcdification Approaches

"Lack! 5& English language facility, therefore, has been universally
implicated as the major difficulty for these children in attzining literacy
in English. Since the evidence is that literacy in a given language 1is
predicated upon oral-aural fluency in that tongue prior to reading instruction,
attempts have been made on changing the language behavior of Mexicen American
children. Indeed, the earlicst attempts to educate Mexican Americen pupils
have been in the area of crash programs in English language develowment (3,

12, 33, 78). 1In this section selected research will be reviewed regarding
the influence of such instruction in English on the atiainment of lileracy
in Bnglishy as well as various issues in second ianguage teaching.

Herr (29) studied the effects of one year of pre-~first grade
training on the reading readimess and achievement of first grade Spanish
speaking children in New Mexico. An experimental group of 100 pupils were
compared to an equivalent number of controls. The experimental treatment

consisted of the developmen®t of sccial adjustment, vocabulary, physical,

auditory and visual perception abilities, listening abilities, cooperative—

ness and social attitudes. Changes noted between the two groups were in
significantly different IQ's, percentile ranks in readiness tests, and grade

scores in achievement, all favoring experimental subjects. Horn (32), in

e .



5

.Dné of the First Grade Studies sponsored by the U, S, C{fice of Zducation
(USOrR), compared three methods of develcping reading readiness in first grade
Spanish speaking pupils. Group I received intensive language instruction in
English using so-called "culture failr" science materials and audio-lingual
techniques. Croup II was given intensive language instruction in Spanish
with the same materials and language technigques as Group I, whil?@rcup TIX
'reeeived no intensive language instruction and only used the science materialsa.
The experimental periocd was 140 days. No significant differences in a vhole
serics of post-test scorez were noted between treatment groups. The investi-
galor discuésed needs for iMPTOVéd mneasuring instruments for Spanish speaking
children, programs of leérning, training approaches for teachers and baagic
regsearch. No attempt was ﬁa&e? however, to critically analyze the conditions
within this study that would specifically explain the findings obtained. An
older study by Fuller (22) with SpanisH speaking children reported favorable
results on first grade reading attriluted to a spszech training program in
Kindergarten. Schwartzberg (72), howevér, presented evidence that a choral
speaking program given at a latier age (6th prade) to Puerto Rican pupils

had no significanit effect on Metropolitan Achievement Test scores when pupils
wvho had such treatment were compared to contrecls. Painter (62) selected and
structured a bridging vocabulary that was hypothesized to have a facilitating
effect on reading vecabulary and achievement of 4th grade Spanish speaking
pupils in Fhoenix, Arizcna. Experimental subjects who received training in
such a vocabulary were significantly superior to conlrels in a vocabulary
achievement~test; however, the iraining did not reswlt in significant differ-
ences in reading comprehension, English mechanics or spelling scores.

A number of researchers (63, 73, 76) have pointed out that children's

O
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language changes dynamically in kind and degree both with maturity and as a
result of environmental influences or dus teo an interaction btetween both nature
and nurturc, Lembert (44) has indicated that both an aptitudinal and attitu-
dinal factor underlies development of skills in second language acguisition.
In the case of Franco-American subjeccts, the manner in vhich the student faces
end resolves culture conflicts determiines his languege development in French
and English. He also demonstrated the progressively more difficult and complex
nature of mcond language learning as the bilingual begins to approach native-
like facility in the second languzge. AL the lower lecvels of second language
mastery, the more gimple skills appear to be vocabulary and grammar acquisi-
tion; native-like mastery of accents, pronunciation, jntonztion and rhythm
appear to be more complex in mastery and associated with the need for the
learner to identify with members of other linguistic graupé. It is quite
questionable as to whether such factors as this have ever been aceounted for
in the typical Teaching English as a Second Language programs (TESL) imposed
on Mexican American ycuth;

The context in which sccond language learaing occurs has indeed
been theorized also to have influcnces on the nature of subseauent bilinzual
styles (45, 85). Coordinate or "compound" bilingual systems could be de-
veloped. In the former situation, the two linguistic systems are functionally
distinct while in the latter, the symbols of bath languzges function as inter—
changeable alternatives. The differences between these systems are apparently
weasurable (45); howe%er, the measurement of individual variations in bilin-
gual_skills still remains to he developed (43)e Direct methods of lamguage
teaebﬁng, in which language symbols are related to environment on a one-te-

one basis, appesr to result in coordinate bilingusl training, while indirect




methods in which associations are made between the symbols of second language
and equivalent symbols of first language, result in compound bilingual training.
Vimer and Lambert (88) have presented evidence t;at the lirect methed is
-relatively more efficient for vocabulary learning since there is a greater
distinctiveness of elemenis +to be learned by this approach.

The complezitics involved in second language learning frequentl]
influence the resulits of language training prégrams. Monroe (58) many years
égé pointed out that in spite of much time spent in teaching English to Puerto
Rican children, spoken English was still influenced by 3panish pronunciation
and there was a great preponderance of inability to read in English. Cooper
(17) reported an snvestigation in which Chamorro speaking children, who were
given varying amounts Qf oral English instruction (one year in 1st grade VoS

1/2 year in 1st grade), were studied for the effects of such training on

H

eading in English in Lth grade, While both experimental groups were superier
in Egglish speaking abilities after the end of grade one, such differences
were not reflected in improved reading skill in grade 4. Gonbtrol groups who
were taught with standard basal readers rather than oral English training
instruction equalled or exceedad both experimental groups in reading. A
recent review of Head Start researeh (64) (Westinghouse Learning Cerporation —-—
Ohio State University), canducted for the USOE, has indicated that Head Starb
subjects were not significantly different from controls in language develop-
mentland reading achievement teats. Short summer programs of +this sort
apparently produccd little smmediate traceable effects for these outcomes

. as measured in this study. Ching (15), however, veported a study with
Hawaiian bilingﬁal 3rd graders that did appear to present positive resulbs.

One-hundred and twenty-three 3rd graders in an experimental group, receiving

9



‘& éreative and hizhly developed intensive English langusge program, viere

matched with a control group of pupils who recelved = typical form of language

5

arts teaching. The results indicated that the experimentel group was signl-

"J

es and reading

1—1-

ficantly superior to the controls in ﬁnglish language abilit
echievenent. Apparently in this situation, the special methods, designed
specifically for these bilingual pupils did make a diffcrence after a prolonged
and intensive period of trainiag. Lorge and Mayans (51) have presented evi-
‘dence that Puerto Rican pupils appeared to lsarn English better when placed

al

in classes with English speakers.

Psycho-social perspective (55) apparently must not be discawded 1n
second lanzuage learning with overemphasis on methodology and technologye.
"Ancmie" (42), a feeling of not ecemfortably belonging in either culture cculd
be involved in second language learnimg, particularly vhen éssimilatian and
acculturation are involved in such learning. Jensen (34) and Singer (75)
caution against improper handling of second language learning. Bilingual
interference, shock, confusion and trawma could reault. Rosen and Ortego (70)
discuss second language instructioen within the framework of the need to define
the nature of a child!'s individual bilingual style, timing of second language
teaching, learning context, methodology and individual differences. Poorly
trained and unsophisticated teachers with cultural biases and profoundly ig-
norant notions concerning how language is learned are tragically too common
in the schools. Gocdman (28) presents an excellent discussion of the need
to modernize teacher behaviors and attitudes pertaining o the language

. differences of their pupils. Snobbery and middle-class superiority, as vell
as prejudice and ignorance can be protesquely demonstrated among teachers

-

"as Brooks (11) has pointed out.
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"Linguistic Agprosches

Becauce of the obvious relationship betwzen the reading process and

linguistic development of children, no other field has becen more preminent in

the field of reading than linguistics. Blocuficld(8) was the first linguist

who, several years ago, took the developers of basal reading materials to
task, in this case for their failure to separate comprechension froa whab he

eongidered to be the baszic task of learming to read —=— namely, decoding or

assoeciating spolen language with printed symbols. A series of instructiocnal

materials (9) have been available for some %ime based upon Bloomfield's
linguistic assumptions. Lefevre'(ASj has criticized these materinls because
of their failure to account for the stress and intonation patterns of the
English language, The rigid utilization and stress on learning to sound words
in artifieianl, stilted and absurd centences with uncommon rﬁythms in the
Blocmficid-Bornhart reading program can be seriously questioned. Lefavre (49)
and Goodman (27) recommend teaching children to read with materials based upon
sentence patterns from the actual structure of thair natural language rather
than assumptions such ae Bloomfield's. |

Robinett (68) appears to have made an attempt to bridge this gap by

developins several features in the Miami Linguistic Readers (a structured set

of materials purported to be uniquely designed for bilingual children) based
upon various linguistic premiscs. In spite of several reports regarding the
nnture of these materizls and some use of this program for the last several
years, no published research has been found in the literature in which the
effects, if any, of use of these materials has been scientifically assessed.
Arnold (4) has described a project specifically designed for Spenish speaking

children involving the development of reading materials which have as a base

14
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an oral Bnglish language prografe. The content of these materials was de igned,
among other things, to effect a closer relationship between reading and oral
language —— but the latter is based upon preordained patiterns cf English
language that are to be developed pricr to and along with reading instruction
in English, rather than the natural language of the children. No research is
available investigating the differential effects of such a program on subse-
quent reading development. A nunber of is olated studics are available in
.wﬁich various linguistic approaches to reading have been investigated (7, 19,
20% 26, 46, S7). While the trend of these studies is favorable, no study
unequivocally reported results favoring various linguistic materials. In
addition, it was not possible +to make comparisons between these studies due
to wide differsnces in experimental designs. Unfortunately, in no casc were
Spanish speaking puplls the subjects of any of these invesﬁigaticns. There

is no research available in this area 10 this writer's kiaowledge dealing with

Spanish speaking pupils.

lansuzge — Experience Approaches

Lagguage-exparLEﬁge;apprcaches (1, 47) to reading instruction are
predicated on the direct utilization of the child's natural language in first
and then in early reading experiemces. The ehild reads what he has dictated
or actually written from his owi cxperiences and in his owm linguistic style.
In a 5 year exPerlment, Allen (2) studied reading growth of different popula-
tions of children taught by one of three approaches -—- basal reader, individuali-
zed reading and language—experience —- and reported that pupils taunh+ by the
latter approach were equivalent or superior to pupils taught by the other two
approaches. Spanish speaking pupils were the subjects in this study. Ken—

arick (37) explored the effects of this approach vs. traditional methods on
o ‘
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teaching reading, speaking, writing and listening., After one year, he reported
on the strengths and weaknssses of both approzches. Hoihjelle (31) reported
significant differences in social ciimate:scares among teachers using the

- language-experience approach in the project conducted in San Diego Seunty.
Among the 27 First Grade Studies in the Coordinating Center in the Cooperative

: ﬁeseafch Program (83), McCanne's study (54) contrasted a conventional English
readiness and a basal reading appreach with a modified Teaching English as
a Second Language .[TESL) approach and a language—experience approach. The
design of thie study is open to criticism. Such areas as sempling procedures,
the nature of experimental treatments, the depth of data analysis and the
specific criterion measures are open to question. However, the study is among
the few available in which a sgmple of Spanish speaking pupils were the subjects
of an attempt toexperimentally investigate a reading methed variables. The
findings of the study favored the basal reading approach; houwever, the lan-
guage—-expericnce and TSSL approaches were found to be useful in oral vccabuléry
and writing develogpment and were recommended as procedures that could supple~
ment bagal programs. Quite appropriately, the investigator indicated that
the lack of tcacher experience with the two experimental approaches could
have had an influence on the more févarable showing of the more cowmonly used
basal approach.

Bond and Dykstra (10), in a report summarizing the resulte of the

27 First CGrade Studies, stated that -no one method among the many investigated
(1inguistic and language-experience épprcaches inecluded) appeared to uniquely

© overcome initial limitations of children as measured by the various readinesé
instruments in the project. However, among the rccommendations made, a

writing component, as in the langusge-experience approach, was identified as

13
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an'efféctive addition to a primary reading progran. In a summary of the 2nd
grade phase of the Cooperativs Research Program, Dykstra (20) reported no
differences in reading achievement betuecen various basal and language-
~experience approaches. Server (74), in éiscussing the CRAFT project (Comparing
Reading Approaches in First Crade Reading) in detail, highlighted significant
éspects of the 1anguage—ex§ariech approach and factors within the project
which shc reasoned to be of great importance in contributing to g rowth in
.réading. The influence of in-service training, teacher suidance, supervision
and assistance, as well as Hawthorne Effect uere noted as contributing to
improvements in teachers'! performances. Inadequacies in criterion reading
measures, o problem of universal difficulty in reading research, were also
highlighted. The writer pcinted out that the language-experience approach
appeared to provide a beneficial thrust in vocabulary development and growth
in syntactic structures and concept development. Stauffer and Hammond {(77),
reporting the results of the third year follew-up of their 1st grade g tudy,
strongly suggest that the lénguage—ezperience and langusge arts approaches

+o reading throughout the. primary grades will resuldt in gignificant benefits
vhich they attribute to the functional use of all communication skills cn an
interacting basis. Tireman (80), Merizm (55), and Potter (67), each working
with Spanish speaking children have presented evidence supporting an Mactivity”
égpra%chrfa reading in which charts based on the experiences of the children
are used rather than books for the purpeses of eliciting greater meaningful-

ness and interest.

Bilingual Education

Many writers have recommended bilingual education (6, 23, 24, €0,
81) in which educatioenal experiences are provided beginning with instruction

ERIC
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13

-in'thé veraacular or mother tonguc of chilﬂran -= in the cése of Mexdican
American children, Spanish == rather than in the national langusge — English.
At the same time, English, the weaker language for most of these children,
is taught as a second language. The ultimate goal is & functional form of
bilingualism in which facility in both languages is develeped so that commni-
cation end learning can occcur with either language as the mediumes Along with
psycho-cultural advantages and the preservation of cultural and linguistic
‘resources of our peoples, bilingual education has multidimensional pcssibilitbs;
Kolers (38) hes demonstrated that bilingual students whose mother tongue is )
French comprehend reading materials in their native language better than in
their second language =- in this case, English., Kellaghan and MacNamara (386)
péint cut that bilinguals reading attainment in their secend language falls
short of reading iﬁ their native tongue, due to interferences in verbal pro-
cessing. They suggest that these interferences may result from the fact that
messages in the seccnd language carry more informztion than equivalen’ messages
in the native 1anguages,rthus imposing greater requirements of time for decoding.
There is no doubt that a substantinlly positive effect on learning to read
will occur when the child (particularly a poverty child) is introduced to
reading in a linguistic system that he speaks and understands rather than one
in which he is weal, in spite of the former being one other than the national
tongue.

Modiano (57) reported the results of a study conducted in Chiapas,
Republic of Mexico. Primary grade Indian children in Mexican Federal schools,
vhere instruction in Spanish was conducted, were compared with Indian children
attending a bilingual scheol in which reading was first iniroducéd in their

mother tongue — Indian. FPupils introduced to reading in their mother tongue

15
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- were superior to controls in subsequent rcading comprehension in Spanish.

Kauffman (35) also reported favorablc results attributable to vernccular

teaching in an experimental study in which Puerto Rican junior high school
pupils, who were behind grade level in reading inrﬁnglish, received reading
instructicn in cither English or Spanish. The results indicated sone evi-
dence of positive transfer of learning from instruction in reading Spanish to
reading ability in English and sreater reading ability in Spanish as a result
of the direct instruction in this medium. Since the centrol subjects did not
apparently vyeceive equivalent amounts of time in English reading instruction,
this study is of limited valuec. Mermelstein and Fox (56) have described a
project with Puerto Rican 7th graders in which a curriculum is dizcussed
bésed upon utilizafian of the pupils! native language and culture. The wri-
ters fell far shoft of minimal criteria for a valid experimental study,
however,; when they attempted to interpret the results as if they had con-
dqueted a controlled experiment. Under the auspices of the United Nations,
an international committee of authorities (82) has declared that "it is
axiomatic that the beét medium Tor teachinz a child is his mother tonguel.
The report emphasized that children should begin formal education in their
nother tongue.

The existence of bilingual education programs such as in San
Antonio and Laredo, Texas, and DadeCounty, Florida, ig well knoun and several
descriptions of these programs can be found in the literature. There are no
gcientifically designed studies or assessments of thege projects in spite of
several years of operation. The reports available, however, while non-seienti-
fic, overwhelmingly endorse these endeavors. Van Méter and Barba (84) have
poinﬁed up the shortage of such prcgrims and the lack of innovation in
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"differentiated e&ucaticnﬁl programming fof Mexican Americans. Lamanna and
Samora (41) have présénted recent data demecnstrating the wide and uncven
improvement of educational status for Mexican Ameri~ans in which the more
advantaged are outdistancing in greatér degrees the less advantaged. No

doubt the more advantaged, through assimilation and acculturation, can succeed
in typical school programs. These are the programs that are universally most
available. Bilingual cducational programs are not available in adequate
-encugh' numbers to help the less zdvantaged Mexican American chiid nove
outward as his more economically advantaged middle-class brothers are able

to do.

Teacher - Sechool Factors

Bond and Dykstra (10) and Dykstra (20) have gencralized from the
evidence in both the report of the 1st grade and 2nd grade follow-ups of
the Cooperative Research Program in First Crade Reading, regarding the in-
fluence of tcacher and school district factors over intra-method variation
in reading achicvement of the first grade pupils in these studies. These
vritere have reported that when initial pupil characteristics were statisti-
cally controlled, pupils in certain school districts vere noted to be better
readers than pupils in other systems. In addition, within given methods,
when pupil characteristics were controlled, pupils in different classrooms -
achieved differentially.

Chall and Feldman (14), in one of the First Grade Studies, demonstra-
ted a discrepancy between what first grade teachers reported they did in
reading instruction and what they were observed doing. Yariability in teacher

implementation of a given method and sienificent relationships between certain
P g g [ L
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teacher characteristics and achievement in first grade reading were also noted.
Fishman (21) and Rosen (69) in discussions of bilingualism, its prospects in
the Y. 8., and needed research, respectively point out the need to attract
teachers who understand and are committed to such concepts as cultural plura-
lism and bilingualism. The need to recruit teachers of language who are also
native speakers is critical. Becker's classic study (5) has also demonstrated

a consictent movement of teachers away from slum schools. HNorth (61) presented

_evidence regarding teachers' perceptions of poverty children and the degree of

. frustration in teaching in terms of the number of poor children in their

classrooms, age and socio-economic background of teachers and stereotyping
forms of perceptions regarding poverty children. Davidson and Lang (13)
reported a study on self-concepts, behavior and achievement. The findings of
interest was the decline in teachers' attitudes of fav@raﬂiiity to children
with decline in academic échievement, irregardless of socic-econonic class,
and the decline in favorability with social class irregardless of achievement
levoels., Meither of the three studics reported dealt with Mexican American
children; however, the findings could be generalized to these children.
Caplan and Ruble (13) reported a study conducted in Albuquerque, few Mexico,
vhich investigated other factors which might influence scheool achievement.
The influence of so-called "lack" of communication skills and the adverse
effect of this on achievement tests were pointed ocut, along vith the differing
value systems betﬁeen home and schools, differing personality traits, and
other cultural differences.

Clark (16) strongly suggests that the role of the teacher in elicibing
maximum academic performance requires rigoreus and systematic research. It

would seem critically important to have information available regarding the

18
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- 3nfluence of "mismatch" between teachers; cultural values and expectations and
pupils'! values as this relates to educaticnal achievement and psycholagic&l
elimate. The interaction of the teacher and pupils in the learning transaction
has been traditionally ignored in the research literature, particularly where
this area applies to pupils who are culturally and linguistically different

from the majority of their teachers.

1]

Conclusions on the Basi

R ————re et

of Given Research

Conclusions will be pressnted in summary form based upon the six

areas reviewed in the bedy of this paper.

Linguistic Research

1. Research reports in linguistic science with séeciél reference
to the development of language skills and reading ability for Mexican American
children are exceedingly scarce.

2. wWhat research evidence and expert opinion that is available
overvhelmingly supyporta the eruciality of aural-oral grasp of the language
in which children are to receive reading instruction. The practice of pro-
viding only reading materials written in English to pupils whose mother tongue
is Spanish and who do not have fluency in aural-oral English will predictably
influence pronunciation, accent, intonation, rhythm, rate of oral reading
performance, and efficiency of silent reading comprehension. The facility
with which these children learn to pfocess messages from print in English is
subject to interference on the basis of differences in concepl labelling,
grapho~phonenic associations, semantics, morphological and syntactical

structures between Spanish and Englisha

ERIC . 19
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3, Many of these children, heﬁceg do manifest reading retardation
in English content and tests of reading. The evidence is clear that a very
high proportion of Mexican American children are balow national "norns" in
reading!attaiﬁment. Hence, they are perceived as being unable to learn in
our English textbook-oriented elementary and secondary schools, The high
drop-cut rates in secondary schools and the low enrollments of Mexican Ameri-

-
1

cans in colleges and universities reflect broader issues than Engiish language
‘féeility and reading ébilities; however, much can be dene in thaée two specifié
areas towards remedying some of these conditions.

4e In this regard, the diagnosis of reading difficulties with
Spanish speaking pupils uhé appear to demonstrate reading retardatien in
English materials is complicated by phonemic differences uhich would affect
oral reading diagnesis and linguistic interfercnce which would influence
comvenension and rate of reading. A new and more sophigticated system of
wepd.ng measurement and appraisal with greater attenticﬁ to linguistic fac-

tors is seriously needed both at the classroem and clinical levels.

(il

5, The influence of early and precipitous reading instruction in
English ‘inguistic content which is also stilted and artificial, as is found
in typizcal early basal Teaders is thought to be one key factor in the reading
underachievement of certain groups of Spanisch speaking children. No systematic
research, however, is available that differentially explores thiz factor with
Mexican American chiidren differing in the kind and degree of linguistic styles
+hey bring to school, their endogencus trait differences, their socio-econonric
s:ckground, as well as familial, local, and geographic influences.

6. Various traditional basal and supplementary approaches to reading,

particularly since th.y are in such heavy use, could recelve detailed

20
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geicntific assessment in terms of the interaction of these materials in
learning for pupils who differ as individuals bobh in terms of endogenous

and exogenous traits.

Language Mcdification Approaches

1. The research in this area is generally not sparse. A number
éf studies exploring the effects of various English language training programs
‘on growth in English language facility and reading abilities of different
populations of pupils is available.

2, In general such studies support the conclusions +that the nature
of the program — namely, the creativity, design, and sophistication of the
experiences provided appear to have a direct influence on the improvement of
rlanguage abilitieé. If such programs are attuned to unique group, personal,
and regional geographic neede of pupils, there could be significant results.
The length of time given to such a Program, the attention to psycho—cultural
factors, the contacts the learrers have with native speakers, the integrated
social nature of the learning centext and content for learning all.appe&r to
be significant variables. Narrowly oriented short-term language training
programs around choral reading or vocabulary development alone have been
demonstrated to result in minimal, if not insignificant, outputs with the
particular samples of ?upilé studied. There are no studies that adequately
explore such programs and their effects on Mexican American pupils of different
backgrounds, abilitics, and characteristics.

3. Attention to ipdividual differences in language learning apti-~
tudes and attitudes, the measurement and planning for individual variations

in language style, the methodology and sequencing of language learning are

73,
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heﬁce of crucial importance in terms of English language training for Mexican
American children. ThESE‘aTéaS remain unexplored. Evidence is available
regarding the influence of developmert as well as environment in second langu-
'age acquisition. All authorities urge +that teachers of Inglish as a second
language must be trained who are alert and saphisticated in many rmore areas
than the technology and methodology of TESL. No research is available exploring
‘the demographic characteristics of those who are suceessful and unsuccessful
tééchers in this drea nor are studies available in which cléssrcem climate

and methodology are studied together. While no research is available re-
garding the ﬁerscnal characteristics; styles, and behavior of individuals

who are successful in teaching English to Mexican American youngsters, obser-
vation and experience suggests that maladroit, fussy, blased and ineffectual
teaching of English to Mexican American children who are manhandled by teachers
of English is common. Such teachers know 1little, if anything, of fhe develop-
mental nature of language acquisition, no less the influence of psycho-social
and cultural factors on second language learning. Their influence on these
children is worse than‘negativa;

4. The research evidenceyregafding the influence of early pre-
training in English on subsequent achievement in reading English with Mexican
American children is fragmentary but suggestive. In general the few studies
available have rcpcrtg& negative resulis; parficularly prominent ameng the
variables which seem to influernce su;h findings are such factors as the way
programa are undifferentiated for individual needs, regional and socio-econonic
factors, cverly or underly structured, narrow and unimaginative, too short and
inadequate in terms of time, 11+tle or no artlculatlon of language training

with reading instruction, unsuitable 1nstruments to measure characteristics

i



and outcomes, etec. App£rent;f far more sensitively designed programs must

be researched in this area to tease out information regarding the specifics
in various Englidh lancuage programs which benefit clearly described groups
and individual children in reading. Many are pointing out that learning a
;anguage should be kept independent from learning to read in the new language
or both learnings will be muddled. Perhaps future research should concern
itself with the timing of second language teaéhing in English and its rela-
tionship to timing the introduection of reading for different g roups of

Mexican American children.

Linguistically Criented Approaches

1. Approaches to reading instruction based upon various linguistic
assumptiéns have had no research attention in terms of their effeot, if any,
on the reading growth of different populations of Mexican American papils.
Several approaches have been in use for a number of Yyears with little apparent

' attempt to scientifically explore, no less differentially assess their results,

There is a critical need for well-designed studies which differentially assess
the effects of materials on well-described samples of Mexican American pupils.

2. Assumplicns unéerlyiag certain so~called linguistic approaches
to reading, based upcn the notion that oral-aural fluency in English can be
effectively taught to any or all Spanish speaking children prior to or along
with instruction in reading in English, are questionable but insufficiently
researched. OSuch simplistic approaches appear too unidimensional, particu-
larly when applied to Mexican American children from hard core poverty
backgrounds whe have little, if any, English facility and who experience

economic, social and psychological manifestations of privation, isolation,
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neglect and prejudice, Research in language d evelopment has made substantial
contributions ‘to our knowledge and information regarding second language
teaching. Dversimplifiedjattempts in teaching English based upon various

- forms of linguistic swamping that does not account for critically relevant
factors in second language learning have been demonstrated to be ineffective.
in various studies presented in this paper, Vgrious of the many linguistic
approaches appear to have some undetermined utility for teaching reading to
'Méxicaﬁ American children. BEach of these approaches require empirical study
in terms of their differential effects on the readiﬁg abilities of specific

groups of Mexican American children, -

The lanmuage-experience aypproach or an integrated communications
skills approach to reading instruction seems to also heold scme promise for
future experimentation in terms of the effects of such procedures on reading
and language achievement of Mexican American children. A small body of
literature supperts the contention that advantages will accrue from reading
approaches that utiiize directly the.language styles and life experiences of
children; that integrate tha receptive (1i5ﬁ%ning, réading) and eﬁpnessiu&
(writing, opeaking) skills in a functional manner and that provide an activity-
oriented and meaningful series of experiences for young yupils. However, a
vary highly itrained, capable and sophisticated teacher iz required and the
climate of the school district is important. Research regarding this approach
and modifications of this approach with specific gfoups and individwals among

Mexican American pupils is critical.
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Bilingpal Education

1. The moré ideal form of instruction for many Spanish speaking
children seems unquestionably to be instruction which from the onset is
conducted by native speskers in thei£ mother tongue. This might be one
factor that makes the so-called "advantaged” puplla_cf our society achievers
and the so-called n3isadvantaged” the underachievers.

2, A bicultural, bilingual curricelum is much brcader, however,
than conducting instructien in Spanish. A mmber of studies support generali-
sations regarding vernacular teaching of reading; however, many complex
questions and issues are involved in'bilingual—bicultural education. Attentisn
must be directed to the eritically significant research information obtained
from the First Grade Studies. For it might be that for those institutions
and workers who had previcusly been unable to resolve these educational problems,
bilingual education will be passively accepted, thoroughly misundevrstood, and
henée, typically maladroitly fumblod.

3e Research in tze technology, methodelcgy and crgan;zat$cn of
bilingual, bicultural sehools for Mexican American and Anglo American children
is almost totally lacking. Each segment of such an approsch, including the
pupils, teachers, materigls, orgaenizatlon and content of learning requires
serious sclentific expiaratioﬁ. At the moment, too few programs such as these
exisl and no research reports scientifically s5sessing such programs are avail=-
able, in spite of the universal recognition of both the values of such pro-

grams and their need.

Teacher - Schaol Factors

1. There is research evidence available thained from studies with

pupils from manydiflerent backgrournds that schocl districts, schools and
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" teacher factors might perhaps have as critic;l an influence on reading 33quisi—1
tion as does varicus écntent, lineuistie and methodological considerations.
Time énd space do not permit as detailed a presentation of the research as is
pogsible and it is strongly recomrended that an exhaustive review be attempted
elsevhere in this particular area. There is unquestionably far too little
research available in this area dealing speeifically with schools and tecchers
whose pupils are of Mexican descent. There is great resistance to this type

raf inquiry for it diverges from .the safety and neutrality of conéern for ma-
terials and methodology of instructien.

2. Major problems in obtaining research have been both in the areas
of difficuity in Dbtaining:access to schools and insufficient research per-
sonnel available and interested in these socilally end paychologically loaded
issues. Financial support for such projects has been minimél. The widespread
interest among both public school and college persomiel in educational materials
and technology has also been prevalent as a result of institutional reenforcers
at all governmental levels for such emphases. One might note that the heavy
dependence of colleges and universities on the good will and support of loeal
school systems as sources for student teaching opportunities, actual training
facilities, and p@te;tial graduate students sometimes results in various forms
of pressures which alsc nitigate against such researchs

3. .Practices and procedures in publically supported schools of
education lecated in areas of Southwestern United Staves, wherein large pro-—
portions of the population are of Mexican descent, have yet to beegxzmingd
ijecﬁively. Many teacher—education programs continue to have few, if any,
courses uniquely designed for young people being trained to work with Mexdican

American children. Some schools of education in these areas have few, if any,
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staff members of Mexican American d escent. The number of Anglo-American faculty
interested —— no less committed to research or improving teacher training for
these children — is usually ainimal. Such institutions are grotesquely in-
adequate in the development of young teachers differentially trained for edu-
cating the children of all of the peoples in our socicty — but uniquely
irresponsible in meeting the challenge of educating Hexicén American children.
They continuc to exist in publically supported institutions.

- L. Some evidence is available regarding the needs for new forms of
teacher and leadership recruitment, training, motivatlon aﬁd retention. The
young, often well-meaning teachers, inadequately trained for educating Mexican
American children, probably experience tremendous Frustrations which result in
either teacher drop-out or the development of unfortunate attitudes ard be-
haviors as to what to do with and how to handle Mexican merican children.
Widespread abuse of teachers® power and authority over c¢hildren of the poor
exists throughout the country. Little leadership or help is provided teachers
except when they diverge from school district norms. Then, leadership is
overt, punitive and haﬂvy—handed.

5. Attitudes end e xpectations towards pupils who are culturally,
goeially and linguistically different, as well as econcmically deprived,
require as ruch attention as do methodology, materials, and organization of
teaching. Vigoréus, systematic and comprehensive research is required along
with action-oriented innevative teacher training programs. The very least
that one would expect would be to require every teacher to be able to commni-
cate in Spanish with her pupils. There has been little apparent exwercising of
imaginations in Leacher training institutions -- perhaps they require remodeling

along with the schools before programs can be significantly improveds
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Directions for Future Research Undertakings

Some Implications

A broad model has been pres cented around a review of aix areas which

appeared to be pertinent to the assessment, of reading Programs for Mexican

. American pupils. The findings have been systematically'reviewed in Section

ITII. Another series of points will be made in this section regarding future

- undertakings.

I

1. Tt must be obvious that research, dévelopment, action~oriented
programs, innovative teacher education programs, graduate glucation, and inter-
disciplinary support regarding {+he education of Mexican American children is
%::éu;f1C1ent ancoordinated, fragmentary, non-cumilative, and hence, unsatis—
factory, particularly tc those of us who are urgently concerned with improving
e&ucatiﬁﬁ37 conditions for these children. This has been so for a very long
time, yet 1ittle seems to be happening significantly to change these conditions.

2. Basic as the ability 1o read is to academic success, citizenship
and economic selfasufficiEﬁcy, the quest for literacy for all of the children
of all the peoples in our scclety continues to remain l1lu51VE.. William Se
Gray in 1960 suggested the aval 11ability of some 4000 studies pertaining %o
reading in its various aspects and, no doubt, there are probably close to
tvice as many today. Yet we are no where near having attained a secience of
feading. Today millions of young Americans,particularly youngsters of
ninority peoples in poverty circumstances, are being inadequately educated.

3, There is thus relatively little rezearch available thatipermits
the scientifie prediction apd control of instructional events leading to

literacy for any group of children —— even the children of privileged Americans,
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‘yet these latter children are unequivoecally the best educated children in our

society. The reaearcﬁ as it exists is simply a loose ccllection of many
poorly—designed but few well-designed studies which tend more often to be
inconcliusive, unconnected, uncaofﬂina:bcd3 and hence, highly contradictory,
spotty, incomplete and often irrelevant.

4e A major consideration, therefore, is that comprehensive appli-

cations, interventions and strategies towards overcoming the reading diffi-

culties of Mexican American children and for that matter, all minority children,

might not be immediately forthcoming until more adequate and scientifically
based theory, prediction, control, e£planaticn and understanding is nade
available regarding basic language and reading processes themselves. Their
interachion with the fearfully complex patterns of int#insic and extrinsic
pupil, ariability, teaching behavior, classrocm and 1earniné environments and
materials and methedolcgies of instruction might be another and subsequent
aspect of the problem.

5. We have, in short, little basic informatien upon which to draw
for conclusive generlizations. Many opinions, much speculation, reams of
rhetoric — including the writer's own — is abundant. BEveryone viewing the
phenomenon from their own narrow framework, often resulting in the generation
of simplietic, unsophisticated and overassured notions. Faulty prediction and
tenuous control of events with little or no seientific assessmen® characterize
far too many of the all too few innovative projects designed specifically for
and about Mexican American children. There is a need for basic data, applied
data, and interactive phenomena, but semewhere, somehow is thie need for

research stimulation end coordination,

29



238

6. Obsesced with experience in the absence of understanding and
explanation with no frémswcrk or central theory to explazin the complexitics,
all that often seems to remain is the expression of preferences which are, in
the final analysis, biases and pet notions. Anti-inteilectual, anti-scientific
research reactions condemning and discounting the value of objectively—oriented
experimental methods frequently result from conditions such as these, often
due to the urgency of the neei for reforms. There should be concern for the
!dénger that exists regarding the loss of faith and interest in scientific
inquiry as a solution to some of these issues. Little of significance will
occur unless the scientific community that should be concerned with these
problems takes the very important step necessary of getting about the business .
it was trained to do in a more effective manner, Theory building and then
nationally coordinated research activities, all carefully desligned to move
from basic to applied research in the same manner that the space effort was

systematically able to move is called for.

Some Specific Directions

Basic Research into the Language and Reading Processes:

An entire theoretical framework is required for a long range inguiry
into the nature of language development for varlous groups of children of
Meyxican American families who are living in both similar and differcent lin=-
guistic and social éontexts from typical mainstreaﬁ Americans. Thelr early
language learning experiences require careful study, descriptions, and scienti-
fic explorations into first reading experiences both in the vernacular and in

the national language.

30



Normative Descriptive Studies of Processces Invnlved in Reading:

= — -~

The bases for reading involve, among other things, conceptual,
cognitive, linguistic, intellectual, perceptual; psychological and physiolo=-
gical variables. Detailed analyses of these chafaéteristics in Mexican

“American children with special reference to the influence of such variables
as environment, subculture, economic and psychological conditions on the
development of these key processes would be useful in many possible ways
from curriculum and materials development to teacher training and long-range
school planning.

Pre-~cschool Educational Research and Leaderchip:

A coordinated series of university affiliated laboratories of child
development have been long required in the Scuthwest. Cutstanding teams of
university professionals could begin observing and collecting data as well as
establishing model Early Childhood Educational Stations that could benefit
children immediately, set the stage for local schocl endeavors staffed and
organized on these models, and provide vital research information. Such
stations should play leadership roles in their communities and local geographic
reéions in disseminating information, materials, and help to schcol;, neigh-
borhoods, and families interested in these activities. These Early Childhood
Laboratories or Stations should lead in stimating a drive for year-~round

_nursery and pre-school educational programs that should ﬁave built-in research
and. assessment possibilities. They sheculd provide supervisory and censultative

assistance and probably serve as an intermediary between governmental agencies

and local schools soliciting funds for such enterprises.

3
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" Research in the Teaching of English as a Second lLanguagze and Bilinmual Educationnl

Systenms:

Universities, private agencics, neighborhood groups and local schools
should all be considered as pétentialiérganizations for sesond language learning.
Wherever such learning is in progress, an experimentsl tone should permeate
around concerns for obtaining data regarding methodolory, materials, timing of
gecond language learning, individuel pupil learning styles and responses,
.1éarning contexts, psycho-cultural influences, ete., The complex issues in-
volved in establishing bilingual~bicultural ducational programs require im=
mediate scientific investigatioﬁ5 as well as vast funding for the esteblish~
ment of a whole chain of such educational endeavors across the Southwest. Tt
might be necessary for such programs to be free of local school contrcl —
renting buildings, hiring staff, purchasing materials, etc.‘aﬁ and to be
independent endeavors. Defining objectives, méterials, procedures, pupils,
forms of organization and data collecting procedures far.scientific assessment
must be prior, not subsequent to the establishment of such bilingual centers.
Each center, however, must have freedom to flexibly develop a system for its
own unique local needs.

Basic and Applied Research into Current School Practices, Conditions, and

Possible Promising Innovations:

The entire range of areas reviewed in this paper requires immediate
coordinated research activity. Linguistic agsumptions, materials, language
experience approaches, basal reading approaches, bilingual appraoches, and
teacher, school and district conditions must be differentially assessed in
terms of their specific impact on pupil's learning. A national Bilingual-
Bidialectal-Bicultural Research Foundafian should be organized for the sole
purpose of gathering the necessary fescurcesrtégether for an inter-disciplinary

O

]ERJK? research endeavor on a national level.
o e
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